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This document is the synthesis of the study issued on July 13, 2021 under the title 

"OneSchool Global, a network of schools with pragmatic and secular pedagogy" 
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OneSchool Global (OSG) is an international network of schools affiliated with the 

Plymouth Brethren Christian Church, which has been expanding worldwide since the 

1990s and established in France since 2015. Attended by children “Darbyst” - named after 

their founder, Anglican Pastor John Nelson Darby (1800-1882), these secular schools are 

open to all. In France, five schools called “Campus” enrol 250 students, 20% of whom are 

in primary school and 80% in secondary school. 

 
That being said, in a current context marked by concern over the schooling of children in 

religious groups not regarded as religion by the public authorities, in an educational system 

structured by national education and its attachment to secularism, an international educational 

system run by a religious community can only be a challenge. What is this pedagogy? How are 

educational regulations complied with? What is the level reached by the students? What about 

secularism in these schools? How about when they finally become professionals? To sum up, to 

what extent is the OneSchool Global France network a factor of integration into French society 

for young students, given their link with the Plymouth Brethren Christian Church? 

 
Once this issue is raised at the end of 2020, it is the subject of a study in the first half 

of 2021, interspersed with several scientific surveys: a quantitative questionnaire survey 

completed by 345 members of the community, a qualitative survey based on three 

“participant observations” 1 in three institutions of the network (Alès, Toulon and Chambon 

sur-Lignon) and conducting 29 individual and group interviews with 71 people. The result is 

a 76-page written document in the form of a study. 

 
This synthesis weaves through multiple threads while putting in perspective the 

material collected in the light of scientific work in the humanities. 

 
From this point of view, OneSchool Global is a school network that implements 

effective pedagogy, respecting the regulations of the French Republic and secularism 

(I) while being a pedagogical “factory” that conveys an entrepreneurial family ethos (II). 

 

 

 

 

 

 

 
 

1 “Participatory observation” is a scientific approach that, during one or more visits to the field, consists in 
discovering through observation what structures and organizes the social relationships, practices and 
representations of a group. 

 



Page 4 of 13  

 
 
 
 

I. OSG international school network implements an 
effective pedagogy respectful of secularism  
 

A.  From an international pedagogical approach to 
autonomy of learning 
 

1)  From the 2015 turning-point to Self-Directed Learning (SDL) 
 
 

The choice of the Plymouth Brethren of France to opt for the new pedagogy developed 

by the OneSchool Global network has two main reasons. 

 
The first relates to the pedagogy of technological tools. Comparing both with the 

educational system of the national education system and with the system chosen since 2001 by 

the community - "Cours Le Chêne", a very intensive system of learning of knowledge followed 

by regular evaluations -, French parents observe a difference: in France, education makes little 

use of technological tools and supports; on the other hand, OneSchool Global is adaptable in the 

way it teaches and supports students in mastering technological tools. 

 
The second reason is methodological: it’s about becoming and being self-sufficient in 

learning knowledge and skills through ‘Learning to learn’. In this sense, the pedagogical method 

chosen by OneSchool Global is the Anglo-Saxon Self-Directed Learning (SDL) approach, 

whose principle is “to become self-taught learners, students must learn to assess the demands of 

the task, assess their own knowledge and skills, plan their approach, monitor their progress and 

adjust their strategies as needed.” 

 
Concretely, the students are accompanied in their learning in three phases while moving 

independently: “Orientate, Navigate, Explorate”, where “Orientate” allows students to prepare 

their course with the support provided by the teacher while understanding the concepts, 

“Navigate” involves doing exercises while practicing the concepts and “Explorate” invites 

students to continue learning as they explore the concepts and skills taught. These three phases 

have a digital support called Canvas, which allows, on the one hand, teachers to make course 

materials, exercises and various resources (reading, video, etc.) available and, on the other hand, 

for students to work at any time both upstream and downstream of the course given by the 

teacher. This platform is the virtual place where courses and exercises are stored but also to 

 

2 -AMBROSE, Susan A., BRIDGES, Michael W., DIPIETRO, Michele, LOVETT, Marsha C. and Norman, 
Marie K., 2010, How Learning works Seven Research-Based Principles for Smart Teaching, San 
Francisco, Jossey Bass, p. 191. 
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exchange the majority of information needed for learning: calendar, appointments, events as 

well as internal competitions between students of the different European Campuses 

 

2)  From the principle of subsidiarity to supra-local 

coordination: pedagogical governance since 2015 
 

At the core of this network is the principle of subsidiarity. In other words, decisions are 

made internally at the level closest to the field concerned by this decision. In this respect, each 

school board is responsible for its premises, the recruitment of its teachers and its budget. 

Therefore, each school has its own board of directors with its administrators who are members 

of the Plymouth Brethren community. On this basis, pedagogical coordination takes place 

between the different members of the community within four supra-local bodies. 

 
The first two features are in strategic and operational. Alongside the board called 

OneSchool Board, facilitated by a COO or Chief Operating Officer across a region3 which 

validates accounts and selects strategic axes, while making educational choices related to 

OneSchool Global Board, is attached the European Leadership Team or ELT, a team of resource 

people who handle the operation of OSG according to different functions and responsibilities 

(building, financing, technology, communication.). 

 
The other two supra-local schemes support pedagogical animation and management in 

schools. Alongside the Regional Principal or Educational Coordinator for the Region ‘The rest 

of Europe’ (a non-community employee, whose mission is to work with all the principals of 

each school throughout the regional territory to coordinate educational activities and manage the 

teams), a national CA Lead, designed as a resource centre, shares information and reflections to 

inspire schools in the network. 

 

 

B. From student performance to “citizen and social skills” 
 

1) Skills and knowledge acquired at the “right level” 
 

 
 

 

 

 
 

3 The regional territory can encompass either “Australia” or “England”, “the rest of Europe” and “the 
Americas”. 
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The official report of the Academy of Clermont-Ferrand dated January 7, 2021 relating 

to the inspection in the school of OneSchool Global in Chambon-sur-Lignon makes a quadruple 

observation. 

The first, on the teacher side, is that their “training objectives [are] well identified and 

supported and [are] adapted and organized accordingly.” 

 
The second concerns students: “they demonstrate an aptitude in the students for 

teamwork and cooperation” and “express themselves willingly and fluently”. 

 
The third highlights the strength of OneSchool Global’s internationality: “Through its 

structuring, the OneSchool network promotes international openness via digital technology” by 

promoting “constantly-requested bilingualism” and developing “internships abroad” that 

“further strengthen this international openness” according to a “practice of English as a fully 

integrated foreign language, included as a communication tool” 6. 

 
The final observation takes the form of a positive conclusion that can reassure both 

parents and teachers, as well as the public authorities, the most important being the National 

Education: “the level reached is adequate”7. 

 

2) From complying with the regulations of the French Republic to 
the practice of secularism 
 

Whether in interviews with teachers, with elected officials, the report of the Clermont-

Ferrand Academic Inspectorate or the participating observations during the field survey, “it is 

clear that OneSchool Global Le Chambon Campus is committed to complying with the 

regulations applicable to non-contractual private institutions.” 

 
Indeed, “regarding the skills, knowledge and cultural elements to be mastered at the end 

of compulsory schooling, the curriculum currently proposed corresponds to the defined 

regulatory expectations.” 8 

 
That being said, is this valid only at the Chambon Campus? The field study and the 

interviews conducted during the consultation highlight that when the written report of the 

 

 

4 RECTORAT DE L’ACADÉMIE DE CLERMONT-FERRAND, 7 janvier 2021, Rapport de visite de 
contrôle OneSchool Global Le Chambon-sur-Lignon, p. 4. 
5 Ibid., p. 4. 
6 Ibid., p. 4 ; p. 6. 
7 Ibid., p. 4. 
8 Ibid., p. 7. 
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academic inspection has not been transmitted to the inspected schools, the confirmation shall be 

made orally: the appropriate level and the legislation of the French Republic are both fully 

respected. 

 
This respect is observed in particular regarding a subject that could have aroused concern 

given the deeply religious character of the Plymouth Brethren community: secularism. 

 
From the point of view of OneSchool Global, it is a question of strictly separating the 

school from the family in religious matters insofar as the Plymouth Brethren consider that 

religion is lived and transmitted exclusively in the private family space. The family is therefore 

the forum par excellence of religious sociability and socialization, which is of intergenerational 

transmission of codes, rules and values in moral and religious matters. It has the monopoly of 

religious and spiritual transmission, assisted in this by the other families of the Plymouth 

Brethren's community. 

 
Therefore, the school is religiously neutral in the Plymouth Brethren community. As 

such, in France, the OneSchool Global network implements the law of 20049 prohibiting the 

wearing of ostensible religious insignia: the wearing of the uniform is indeed identical in all 

countries of the school system and does not bear any distinctive religious signs. 

 
Here is the paradox: The OneSchool Global School network applies a «secularity of 

separation»10 also called «Gallican secularity»11 conceived by Émile Combes even though it is 

organized by and for the Plymouth Brethren Christian Church. Indeed, there are at least four 

points in common between «Father Combes»12 and the Plymouth Brethren community. The first 

is the strict school/family separation where in the first, there is no mention of religion and in the 

second, it is practised exclusively; the second is neutrality; the third is the wearing of the habit 

without a religious sign, the last common point is the anti-clericalism theorized both by Émile 

Combes (1835-1921) and by the founder of the Plymouth Brethren, the Anglican pastor John 

Nelson Darby (1800-1882). 

 

9 This is “Law No. 2004-228 of 15 March 2004 regulating, in application of the principle of secularity, the 
wearing of signs or uniforms demonstrating religious affiliation in public schools, colleges and high 
schools”. 
10 BOBINEAU Olivier, 2012, « La spécificité du régime français de laïcité. Grilles de lecture à partir des 
sciences humaines », Revue d’éthique et de théologie morale, n°269, juin 2012, p.49-74. 
11 BAUBEROT Jean, 2015, Les sept laïcités françaises. Le modèle français de laïcité n’existe pas, Paris, 
Éd. de la Maison des sciences de l’homme, p. 39-56. 
12 This nickname “Father Combes” can be explained by the fact that Emile grew up in the heart of 
Catholicism. Raised by his cousin, Jean Gaubert, a priest, he continued his studies at the major 
seminary in Albi. Having left the seminary and after having prepared a doctorate there, he defended his 
thesis in letters at Rennes on The psychology of Saint Thomas Aquinas and his Latin thesis De Sancti 
Bernardi adversus Abaelardum contentione dissertatio ou «La querelle entre Saint Bernard et Abélard». 
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How then can we explain this irony of history? For Émile Combes as for the Plymouth 

Brethren, the school must not interfere with the religious socialization of children: the former is 

wary of the family and its influence, the latter, a contrario, trusts only in the family in religious 

matters. 

In 2021, the final word on secularism and citizenship belongs, in fine, to the academic 

inspection: “This school creates the conditions that enable school students to develop their 

personality and exercise their social and civic skills.”13 

 

 

II. The pedagogical “factory” develops an 

entrepreneurial family ethos 
 

A.  From the pedagogical “factoring” of the 
entrepreneur 

 

 

1)  The socio-professional development of students 
 

Considering the professional development of OneSchool Global’ students means taking 

into account the professions that these students pursue when they leave school. This 

consideration is made when the questionnaire is administered to 345 people aged 20 to 40 who 

have attended the network’s schools. 

Table: Occupations and Socio-Professional Categories 
 

Occupations and Socio-

Professional Categories 

OneSchool Global former 

student (%) 
Among the labour force in 2020 

(in %)14 

Artisans, Merchants, CEO 
Companies 

15.9 6.8 

Managers and Intellectual 
Professions 

5.3 20.4 

Senior Employees 73.1 25.8 

Workers 4.4 19.2 

 
This table shows three major facts about the professional development of students. 

 
 

13 Ibid, p. 7. 
14 https://www.insee.fr/fr/statistiques/2489546 

 

http://www.insee.fr/fr/statistiques/2489546
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The first is the under-representation of executives and intellectual professions. Students 

at OneSchool Global have very few managerial or higher intellectual professions compared to 

the rest of the working French population: the difference is 15.1 points. 

 
The second is the over-representation of senior employees relative to their peers: the 

difference is 47.3 points. 

 
The last is the over-representation of craftsmen, tradesmen and entrepreneurs with a 

difference of 9.1 points combined with the under-representation of workers, the difference being 

14.8 points. 

 
These three statistical facts point to a model that develops during schooling performed at 

OneSchool Global. 

 

 2) The "making of" the entrepreneur 
 
 

This model can be called an “entrepreneurial model” using the definition of Howard 

Stevenson, a professor at the prestigious Harvard Business School: “Entrepreneurship is the 

pursuit of opportunities regardless of existing resources.”15 Stevenson thus highlights, to qualify 

the entrepreneur, his creative and dynamic capacity to seize opportunities: he takes the risk of 

commitment based on opportunities he knows how to seize and based on what makes him a 

leader16. 

 
In this sense, the OneSchool Global course highlights the acquisition of knowledge and 

skills to become, of course, autonomous, but also to be creative, seize business opportunities and 

develop leadership: basically, it is about sowing the seeds of entrepreneurship among students. 

With this in mind, three specific courses are offered to students. 

 
On the one hand, the Career Advantage Program of Australian origin is a certification 

course done in two years. The first is called Career Fundamentals: it is a matter of assessing the 

“fundamentals” useful for working life, whether it is the rules to respect as a citizen, the 

management of one’s time and daily life tasks, the management of one’s budget, 

communication. The second year is called Business foundations: it is a matter of assessing the 

 

15 DEGEORGE Jean-Michel, MESSEGHEM Karim, 2016, « Poursuite d’opportunité entrepreneuriale et   
modes   de management », Finance Contrôle Stratégie, 19-2, 2016, mis en ligne le 29 juin 2016 : 
http://journals.openedition.org/fcs/1794 ; DOI : https://doi.org/10.4000/fcs.1794 
16 RANDERSON Kathleen, FAYOLLE Alain Fayolle, 2010, « Management entrepreneurial et orientation 
entrepreneuriale : two very different concepts? », Cahier de recherche du CERAG (Centre de recherche 
Appliqué à la Gestion) n° 2010-9, p. 1-8. 

 

http://journals.openedition.org/fcs/1794
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“fundamentals” of trade, sales to customers, marketing. Particular attention is paid to the 

knowledge and skills required for the operation and management of a company. 

 
A second complementary course offered to high school students, non-certifying, exists: 

UBRO. It is set up as a “serious game” of creating a mini-business. This is organised at 

European level: companies can be virtually created with students from other countries. It is 

about designing a product from its conception to its sale, through its financing and its operation 

within the company. 

 
Finally, at the international level, the community proposes a training of excellence to 

train, in-house, young people on the five main facets of the company: management, finance, 

leadership, sales and operations. Although only 2.7% of the people interviewed during the 

consultation took this training, or 12 people over 5 years between 2015 and 2020, this training 

signals a state of mind valued and stimulated by OneSchool Global: entrepreneurship. 

 
That’s why, at OneSchool Global, two baccalaureate degrees are awarded at the end of 

high school: the “BAC Pro Gestion-administration” and the “BAC Général STMG17”. 

 
Therefore, entrepreneurship awareness, based on international leadership training, 

creates the conditions and opportunities for students to aspire to become “artisans, tradesmen or 

business leaders” or “employees” in a business, for 89% of respondents, while in the rest of the 

labour force, they are 32.6%. 

 
From this point of view, OneSchool Global can be conceived as a «factory», a place, a 

medium-sized establishment where are made, manufactured in a way, skills and knowledge 

geared towards professionalization and the development of the entrepreneurial spirit. 

 
The low percentage of executives and higher intellectual professions compared to the 

rest of the population is mainly explained by the fact that only 12.4% of respondents pursued 

higher education; distance education and continued training are valued, as well as the desire to 

quickly start a family. 

 

 

 
 

17 STMG: Science and Technology of Management. 
 



Page 11 of 13  

 
 
 
 

 

Indeed, a social model dominates and lies at the foundation of OneSchool Global: the 

entrepreneurial family ethos. 

 

C. Bringing the entrepreneurial family ethos to the core 
of the school 
 

1) What is an ethos? 
 

In the work of the German sociologist Max Weber (1864-1920), the sociological use of 

the term ethos is, on the one hand, linked to a collectivity formed around shared values. Thus, 

the ethos of Protestant asceticism evokes the religious and traditional dispositions translated into 

the practice of the Puritans, so to say, an ethic embodied in the practices, "an ethical behaviour 

to which rewards are attached"18. 

 

On the other hand, the ethos is Weber’s definition of how a vision of the world is an 

ethical referent that guides practices, a “cause” to be defended19. Basically, ethos articulates 

patterns of thought, values that predispose to certain ways of acting and being in the world: it is 

a “lifestyle” as American anthropologist Clifford Geertz writes, a “way of life” based on “a 

vision of the world”.20 

 

Inspired by the ethos approach, it is possible to characterize the dominant ethos and the 

foundation of OneSchool Global school: the entrepreneurial family ethos. 

 

2) The entrepreneurial family ethos at the foundation of 
OneSchool Global 

 

In the first place, the family is the foundation, the heart, the principle and the earthly 

finality of the members of the Plymouth Brethren community. The social organization of the 

community as well as its economic activities, sociability as well as the socialization of children, 

friendly relationships as well as “helping hands”, religious education as well as financial 

support, religious life as well as spiritual commitment, all this has the family as its setting. Two 

illustrations among others. The first: for the younger generations, their goal is to start a family 

after their studies, whether they are girls or boys,. 

 
18 WEBER Max, 2003, « Les sectes protestantes et l’esprit du capitalisme » [1906], dans L’éthique 
protestante et l’esprit du capitalisme, traduction de Jean-Pierre Grossein avec la collaboration de Fernand 
Cambon, p. 315. 
19 WEBER Max, 2003, « La profession et la vocation de politique », Le savant et le politique, Paris, La 
découverte, préface, traduction et notes de Catherine Colliot-Thélène, p. 186. 
20 GEERTZ Clifford, 1972, « La religion comme système culture » [1958], dans R. E. Bradbury (sous la 

direction), Essais d’anthropologie religieuse, Paris, Gallimard, 1972, p. 22. 
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The second also means the centrality of the family: services rendered to find 

employment. Indeed, in this community, we have not met any unemployed people: the family 

solidarity plays its role as an employment agency on an international scale and allows everyone 

to find a job in another family business… known to the network. And if you’re unemployed, you 

don’t stay unemployed for long. It is not uncommon to find businesses where husband and wife, 

siblings, more or less distant relatives work together. 

 
Consequently, the way of life or ethos is based on a vision of the world in which the 

family is the foundation and the moral, social and economic guarantor of daily life. 

 
Secondly, there is a con-substantial link between the family and the enterprise: the family 

carries the business, the business relies on the family and its network of family businesses. 

Unlike the Mormons of the United States, having “fully embraced the values of the market 

economy” where “all entrepreneurship” is based on “individual initiative”21, the Plymouth 

Brethren Christian Church is, in a way, an international federation of family businesses based on 

an entrepreneurial family ethos. 

 
The foundation and development of OneSchool Global answers this question: how to 

educate the children of the community according to a socialization, or intergenerational 

transmission of rules and values, respecting the axiology and beliefs of the Plymouth Brethren, 

promoted by their entrepreneurial family ethos? 

 

verall, it seems to us that the ‘raison d'être’ of OneSchool Global is to deploy a 

pragmatic and effective pedagogy while respecting the regulations of the French 

Republic and the secular regime in order to develop a kind of international 

religious federation consisting of family businesses based on an entrepreneurial 

family ethos. The name of this federation is … the Plymouth Brethren Christian 

Church. 

 

 

 

 

 

 

 

 

 

 

 

21 BUJON Anne-Lorraine, 2021, L’irrésistible ascension des mormons américains, IFRI, p. 18. 
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entrepreneurial family run by the Plymouth Brethren Christian Church. 
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